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Introduction   

Reading School District (RSD) has a rapidly growing English learner (EL) population. Many of our 17,829 
students come from homes where a language other than English is spoken. Nearly 27 percent of our students 
are currently English learners, and nearly one third (31%) of our total student population are current or former 
ELs. Our students come from 26 countries and collectively speak 14 different languages. These students 
come with rich and varied experiences, enormous strengths, and immense potential, and Reading School 
District is committed to helping them realize their success in our schools and beyond. 
 
With ELs and former ELs now comprising nearly one third of our current total RSD student population, it is 
imperative to strengthen our district capacity system-wide to better serve this population that has been 
traditionally underserved across the nation. With the support of the district School Board of Directors and 
Superintendent, we have engaged district and community stakeholders in developing the Reading School 
District English Learner (EL) Action Plan. This EL Action Plan is a district-wide overarching plan that lays out a 
comprehensive vision for EL success that embodies the aspirations of our district’s parents, students, 
educators, and community members. 
 
With the guidance of the Project Management Team representing our district, together with SupportEd 
English learner experts, the resulting EL Action Plan is constructed on a solid, evidence-based Theory of 
Action that logically lays out a multiyear course of action. In it, we describe fourteen strategic Priorities with 
specific Action Steps and timelines in a detailed plan spanning the next five years. The fourteen Priorities (A 
through N) are grouped together under five major goals that are aligned with the RSD district-wide 
comprehensive plan for all students, as follows:  
 
GOAL 1: To ensure consistent implementation of standards-aligned curricula across all schools  
for all students, including ELs. 

 

Priority A: Curriculum 

Priority B: Assessment and Progress Monitoring 

Priority C: College and Career Readiness 

GOAL 2: To ensure the consistent implementation of effective instructional practices, proven to  
be effective with ELs, across all classrooms in each school. 

Priority D: Service Delivery Models 

Priority E: Instructional Techniques  

Priority F: English Language Proficiency 

Priority G: Dual Language Programs 

Priority H: ESL Program Handbook 
 
GOAL 3: To ensure a safe and supportive environment for all students, including ELs, at all levels  
of English proficiency. 

Priority I:  Equity, Access and Opportunity 

Priority J: Special Education 

Priority K: Graduation 
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GOAL 4: To ensure inclusion and participation of ELs’ parents and families in family engagement 
opportunities.  

Priority L: Parent and Community Engagement 
 
GOAL 5: To ensure the participation of all teachers and administrators in professional development 
to enhance EL academic outcomes.  

Priority M: Professional Development Plan 

Priority N: Teacher Recruitment 
 
The goal is to implement the EL Action Plan with fidelity, and that we hold each other accountable for 
ensuring follow-through on our commitments to one another and to our district’s ELs, parents, and 
community. The process of producing this EL Action Plan has illuminated our strengths and challenges; 
deepened our understanding of what our ELs need to progress linguistically and academically; and 
strengthened our capacity and commitment to enhancing services and outcomes for these students. We look 
forward to implementing this EL Action Plan together with our community. 
 

Reading School District Mission and Vision Statements  

Mission: The Reading School District's mission is to transform student potential into reality. In the collective, 
educators, community members and parents remain committed to our core purpose of educating ALL 
students.  
 
Vision: The Reading School District wants to help students make their hopes and dreams a reality. We will 
strive to motivate continuous academic growth in all students. We will nurture academic tenacity and 
resiliency. Our students will graduate prepared for postsecondary education and a career.  
 
We will achieve this vision by actualizing the goals that serve as our guide. 

• All students and staff report a welcoming, respectful and safe learning environment where everyone 
feels honored and connected. 

• We implement a common curriculum, based on high standards and evidence-based pedagogy across 
the District that closes the achievement gap throughout our schools and student populations while 
adequately preparing students for college and career opportunities. 

• We deliver effective, timely communication and information to all District stakeholders to effectively 
tell our story of success. Our community values the contributions of the Reading School District. 

• We fund and support quality education and fair employment practices, while ensuring the long-term 
sustainability of the District. We produce a balanced budget with accurate and timely reporting to our 
varied agencies. We provide leadership in our areas of expertise to other departments. 

• We collaborate with key stakeholders and community partners to advance/promote academic 
excellence for all students enrolled in the Reading School District's nineteen schools.  
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RSD ESL Department Mission Statement and English Learner Vision Statement  

Mission: The mission of the Reading School District ESL program is to empower English learners (ELs) with the 
language skills, content knowledge, and cultural competence needed to achieve their maximum potential. 

Vision: English learners will be embraced and empowered by every member of the RSD community to 
collaboratively engage in opportunities to build on their unique cultural and linguistic attributes and 
successfully thrive in a global society.  

Process of the RSD EL Action Plan Development 
 

The process of developing and implementing the EL Action Plan has four major phases as detailed in the 
chart below. The members of the Project Management Team, and the District and Community Focus Groups 
are listed in the introductory page of this document. The four major phases of developing and implementing 
the plan are the following: 
 
  Phase 1: Planning    Phase 2: Information Gathering 

Phase 3: Writing (Iterative Process)  Phase 4: Distribution and Implementation 
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Stakeholder Input  

The development of the EL Action Plan included input from a wide variety of stakeholders. These 
stakeholders included students, parents, teachers, administrators, central office instructional staff, counselors, 
community members, and organizations. Stakeholder input was gathered through interviews and District and 
Community Focus Group meetings. Feedback gathered from stakeholders was incorporated into each draft of 
the plan in an iterative process. The chart below highlights the synergy of multi-faceted stakeholder input in 
the development of the EL Action Plan.  

 

Overview of English Learner Action Plan Structure1 
As shown in the figure below, the English Learner Action Plan provides a roadmap for implementation that 

includes a set of Strategic Drivers, a robust Theory of Action, and an Implementation Plan that must be 

executed using a continuous improvement process to improve learning outcomes for ELs.  

The Strategic Drivers identify key components that must be in place throughout the district and address core 

responsibilities of district educators and leaders to improve quality instruction, language development, and 

academic achievement.  The Theory of Action defines how the district will prioritize and carry out the changes 

needed to improve educational quality for ELs. The Implementation Plan with Priorities, Action Steps, and 

accompanying timelines is the roadmap that describes the specific steps RSD will take to implement this 

plan.  The implementation of these three components of the English Learner Action Plan will directly 

strengthen district capacity to help ELs meet ambitious goals and support parents’ and students’ aspirations. 

 
1 This section adapted from Reading High School English Learner Achievement Plan, WestEd, 2019.  
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English Learner Action Plan Development Structure 
 

 
 

Strategic Drivers 
The Strategic Drivers identify key components that must be in place throughout the district and address core 
responsibilities of educators and leaders to improve quality instruction, language development, and academic 
achievement for ELs. RSD’s Strategic Drivers are: (1) Language Development Approach, (2) Core Educator 
Capacities/Competencies, and (3) Instructional Program Models. 
 

Strategic Drivers 
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Language Development Approach 
• Describes our district’s approach to high-quality EL instruction 

• Aligns to the Pennsylvania (PA) Core Academic Standards, PA English Language Development (ELD) 

Standards, and the World-Class Instructional Design and Assessment (WIDA) ELD Framework  

Core Educator Capacities/Competencies 
• Describes skills that educators and leaders must have or develop to be effective supporters of ELs 

• Aligns with the Pennsylvania Danielson Framework for Teaching 

Instructional Program Models  
• Identifies a core Instructional Program Model: Integrated Academic Content and Language 

Development Model 

• Describes four additional Instructional Program Models that support learning for diverse ELs 

• Aids in the implementation of the PA Core Academic Standards, PA ELD Standards, and the WIDA 

ELD Framework 

Each of these three key Strategic Drivers is described in more detail below.  
 

Language Development Approach   

Major components of the EL Action Plan include implementing a consistent, research-based, district-wide 
instructional approach and instructional models for English learners. The instructional approach that will be 
used throughout the district is the Language Development Approach.  RSD’s Language Development 
Approach makes explicit what must be considered in the design of instruction to afford English learners high-
quality learning opportunities every day in every classroom by all teachers. It is grounded in research about 
how our community of educators will develop language, literacy, and learning in all subject matters for ELs 
throughout our district. It connects the language, literacy, and learning practices in all subject matters critical 
to good instruction and student learning. To engage ELs in the goals of the new standards, teachers must 
design and enact disciplinary teaching that simultaneously develops grade-level concepts, academic 
practices, and the language required to do so. RSD’s Language Development Approach states how we will 
develop language, literacy, and learning in all subject matters and how we will address ELs’ full access and 
success in standards-aligned curriculum and instruction in each course. 

The National Academies of Sciences, Engineering, and Medicine (February 28, 2017) Report, Promoting the 
Educational Success of Children and Youth Learning English: Promising Futures highlights on page 4, seven 
guidelines for educating English learners that are addressed in our Language Development Approach: 

ü Provide explicit instruction in literacy components 

ü Develop academic language in the context of content-area instruction 

ü Provide visual and verbal supports to make core content comprehensible 

ü Encourage peer-assisted learning opportunities 

ü Capitalize on students’ home language knowledge and cultural assets 

ü Screen for language and literacy challenges and monitor progress 

ü Provide small-group academic support in literacy and English language development 

The goal of Reading School District’s Language Development Approach is to provide English learners with 
challenging, personalized, high-quality, rigorous, grade-level standards-based instruction that engages, 
empowers, and inspires learning every day. Such grade-level standards-based instruction must be coherent 
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throughout the K-12 system and anchored in Reading School District’s Vision for ELs and the Six Key 
Principles for ELL Instruction (Understanding Language, Stanford University, 2013). The instruction is aligned 
to the teaching and learning expectations reflected in the PA Core Academic Standards, PA ELD Standards, 
and the WIDA ELD Framework. In particular, this approach calls for students to have ample opportunities to 
develop core content-area knowledge, analytical practices, and discipline-specific academic uses of language 
simultaneously. The approach demands that rigorous grade-level instructional expectations are supported 
with research-informed strategies, such as deliberate and appropriate scaffolds, growth mindset, and 
formative assessments. Instruction builds on students’ cultural and linguistic assets and connects their prior 
knowledge to new learning. The approach develops students’ autonomy by affording students multiple and 
varied opportunities to engage in academic discourse regularly and comprehend and use language for a 
variety of purposes. 
 

Core Educator Capacities/Competencies 
 

Teachers 
 

Reading School District’s Vision for ELs, Language Development Approach, and Instructional Program Models 
charge educators to examine their classroom practices and understand what must be in place to maximize 
ELs’ access to and success with standards that prepare ELs for college and careers. Reading School District 
teachers will demonstrate the following Core Educator Capacities/Competencies to design and deliver 
instruction.2 
 

High Expectations for All 
 
 

1. Teachers provide opportunities for students to engage in linguistically complex and content-rich 

tasks, including negotiating meaning through disciplinary discourse. 

2. Teachers design lessons and units to simultaneously develop ELs’ conceptual understandings, 

analytical practices, and academic language. 

3. Teachers provide explicit instruction on the characteristics of texts, language functions, and 

discourse in the discipline with students. 

4. Teachers design lessons with attention to growing ELs’ competencies with the ways in which 

language is used in each discipline to obtain information, demonstrate understanding, construct 

explanations, engage in arguments, etc. 

5. Teachers design lessons to engage students in productive struggle with central ideas in the 

discipline as students build content knowledge and develop rich discipline-specific language and 

discourse. 

6. Teachers collect evidence of students’ progression towards independence, adjusting instruction 

when necessary. 

7. Teachers provide students with timely and useful feedback and encourage students to reflect on 

their own learning and thinking. 

8. Teachers carry out assessment with discipline-specific language and practice competencies in 

mind. 

9. Teachers employ formative assessment practices to gather evidence and guide productive next 

steps to support simultaneous learning of conceptual understandings, analytical practices, and 

academic language development in disciplinary areas. 

 
2 This section adapted from Reading High School English Learner Achievement Plan, WestEd, 2019.  
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Culture and Climate 
 

10. Teachers design instruction to leverage ELs’ experiences, perspectives, strengths, needs, home 

language(s), cultural assets, prior knowledge, and English proficiency to accelerate disciplinary 

content and language learning. 

11. Teachers model and foster cross-cultural understanding and communication among students and 

build their capacity to recognize and navigate multiple and diverse cultural perspectives and 

norms. 

12. Teachers employ flexible and fluid grouping structures, both homogeneous and heterogeneous, 

to work with ELs based on English language proficiency, native language, and level of 

background knowledge. For example, students are grouped by native language to take 

advantage of their prior knowledge for comprehension and to access prior understandings and 

skills. 

13. Teachers choose culturally responsive materials and texts (books, advertisements, articles, audio 

tapes, video, oral texts) that develop deep conceptual foundations, reflective practice, and the 

academic language form and structures authors/speakers use to accomplish specific purposes 

and effects.  

14. Teachers communicate with families to gather a social history in order to gain a better 

understanding of student needs (academic and socioemotional). 

Empowerment 
 

15. Teachers apprentice ELs into the academic practices of each disciplinary area through scaffolding 

that is deliberately constructed, temporary, and intentional in developing students’ potential and 

autonomy. 

16. Teachers are intentional about the use of supports enabling students to work beyond their 

current ability, for instance: use of anchor models techniques, graphic organizers, visual 

representations, and structured peer interactions. 

17. Teachers develop a deep knowledge of the disciplinary vocabulary, language purposes, and 

discourse that ELs need, and structure multiple opportunities in the classroom for students to 

actively use language. 

18. Teachers review and use data (nativity, prior schooling, native language and English proficiency, 

prior instruction in the discipline, etc.) when planning instruction for individual student needs. 

19. Teachers meet regularly with colleagues to reflect and co-plan instruction that accelerate 

competencies, content, and English language proficiency. 

20. Teachers collaborate to analyze texts and tasks for discipline-specific language, practices, and 

content demands. 

21. Teachers collaborate with peers in selecting, designing, and implementing course curriculum and 

associated material in multiple languages. 

22. Teachers collaborate to analyze students’ work products for discipline-specific language facility, 

practices competencies, and content knowledge. 

Teachers with expertise in English language development and bilingual education must partner with those 

with subject-specific expertise to address the needs of ELs. Teachers will need to learn how to set up 

collaborative structures and design tasks that draw students into academic discussion regularly. 
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School Leaders/Administrators 

Reading School District’s Vision for ELs, Language Development Approach, and Instructional Program Models 

require school leaders/administrators to carefully address the needs of ELs when designing the infrastructure 

and supports that will help maximize EL accomplishment of the standards. The following are descriptions of 

Core Educator Capacities/Competencies for school leaders/administrators.  

High Expectations  

1. School leaders carry out Reading School District’s Vision for ELs and have clear and high 

expectations for all ELs. 

2. School leaders use research to inform service delivery models for ELs that yield high-quality 

instruction. 

3. School leaders ensure that ELs have access to standards-aligned curriculum, materials, and 

technology resources. 

School Leaders/Administrators 

4. School leaders provide socioemotional supports to students who have experienced or are 

experiencing turmoil as a result of their immigration and/or reunification circumstances. 

5. School leaders ensure that human and fiscal resources are maximized for discipline-specific 

learning, language, and literacy development. 

6. School leaders create opportunities that strengthen the capacity of parents of ELs to support 

learning, language, and literacy in the discipline. 

7. School leaders acknowledge teachers who have expertise and showcase, as well as encourage, 

their knowledge for others to learn from within the school. 

8. School leaders collect data (i.e., nativity, proficiency levels, years of services, home language, 

prior schooling) to inform culturally relevant curriculum and instructional practices. 

School Leaders/Administrators 

9. School leaders ensure that teachers of ELs receive professional development on discipline-

specific language and literacies development and have time to co-construct lessons and units that 

integrate content and language development. 

10. School leaders provide professional development on ways to differentiate instruction for 

subgroups of ELs (Newcomer ELs, SIFE, Long-term ELs, ELs with IEPs, etc.). 

11. School leaders provide all teachers of ELs the time to develop their expertise in meeting the 

needs of ELs. School leaders provide time for ESL/bilingual teachers and content-area teachers to 

collaborate on understanding the cognitive demands and discipline-specific language challenges 

of curriculum, instruction, and assessments. 

12. School leaders create and structure professional development, inquiry teamwork, and common 

planning time which uses the available data around student literacy and content-area 

achievement to drive curriculum and lesson development. 

13. School leaders schedule EL supports to enrich disciple-specific learning, language, and literacies 

development. 
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14. School leaders disseminate and analyze relevant data with all teachers to inform and guide 

classroom practice. 

15. School leaders seek observable evidence of the discipline in practice and are able to articulate 

means for improving implementation when teachers need support. 

Instructional Program Models for English Learners3 
It is essential for English learners to develop proficiency in English at the same time they are learning 
academic content. While a focus on learning disciplinary content language and analytical practices—through 
engaging in academic discourse—does support English learners to learn academic English, research suggests 
that English learners also benefit from instruction that focuses strategically on aspects of English they need to 
learn as learners of English as a new language, during a protected time of the school day just for them. These 
two contexts for English language development (ELD) are called Integrated ELD and Designated ELD, 
respectively.  

Integrated ELD (Integrated Academic Content and Language Development Model) 
The term integrated English language development (ELD) refers to ELD throughout the day and across the 
disciplines. All teachers with ELs in their classrooms should use grade-level academic standards as the focal 
standards, along with the PA ELD Standards, to support their ELs’ linguistic and academic progress. ELs 
should engage in activities where they listen to, read, analyze, interpret, discuss, and create a variety of 
literary and informational text types. Through these experiences, they develop an understanding of how 
language is a complex, dynamic, and social resource for making meaning, and they develop language 
awareness, including an appreciation for their home language as a valuable resource in its own right, and for 
learning English. They demonstrate knowledge of content through oral presentations, writing, collaborative 
conversations, and multimedia, and they develop proficiency in shifting language use based on task, purpose, 
audience, and text type.  

Designated ELD 
 

Designated ELD takes place during a protected time of the regular school day where teachers use the PA ELD 
Standards as the focal standards in ways that build into and from content instruction in order to develop 
critical English language skills, knowledge, and abilities needed for content learning in English. This means 
that designated ELD should not be viewed as separate and isolated from ELA, science, social studies, 
mathematics, and other disciplines, but rather as an opportunity during the regular school day within each 
course to support ELs to develop the discourse practices, grammatical structures, and vocabulary necessary 
for successful participation in academic tasks across the content areas. For example, during this protected 
time, which might be 30 minutes during a double block of ELA/ESL or 5 minutes in a math course, ELs should 
be actively engaged in collaborative discussions where they build up their awareness about how language 
works for specific communication purposes and develop their skills and abilities to use language. Accordingly, 
during designated ELD, there is a strong emphasis on oral language development. Naturally, designated ELD 
instruction will also involve some level of reading and writing tasks as students learn to use English in new 
ways and develop their awareness of how English works in both spoken and written language. 

Note that the protected time may happen inside a content classroom in school. For example, the content 
teacher or an ESL teacher could pull aside a group of English learners for designated ELD instruction while 
the rest of the students are working independently. In the case where designated ELD is scheduled for a 
group of English learners outside their content classrooms, it must not take place during core academic 

 
3 This section adapted from Reading High School English Learner Achievement Plan, WestEd, 2019.  
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instruction (English language arts, science, mathematics, and social studies) and it must not substitute for any 
core academic content instruction. Instructional program models that address the needs of ELs must take into 
consideration the educational, linguistic, and social resources these students bring to the classroom and 
provide them — along with all students — opportunities to engage with the content and with each other to 
develop the understandings and practices key to each content area, including English language arts (Bunch, 
Kibler, & Pimental, 2012), mathematics (Moschkovich, 2012), and science (Quinn, Lee, & Valdes, 2012). A 
strong focus on academic uses of language is of critical importance (van Lier & Walqui, 2012; Hull & Moje, 
2012; Wong Fillmore & Fillmore, 2012).  

The district will implement the Integrated Academic Content and Language Development Model (with 
embedded Designated ELD) as its foundational program for ELs. Because all teachers are teachers of ELs, the 
district will develop plans to transition to the Integrated Academic Content and Language Development 
Model. The district will support the engagement of all teachers in sustained professional development to 
improve practice and meet the competencies required for the Integrated Academic Content and Language 
Development Model and the other models for specific EL subgroups.  
 

 Theory of Action4 
The Theory of Action defines how the district will prioritize and carry out the changes needed to improve 
educational quality for ELs and is described in the chart below.  

If we… By… Then we will have… 

Objective 1 

Implement a 

coherent 

Language 

Development 

Approach that 

integrates 

content, 

analytical 

practices, and 

language 

learning 

throughout the 

district.  

A. Aligning to the Language Development Approach 

daily instruction, professional development priorities, 

course offerings, assessments, and other essential 

school features. 

B. Planning and implementing lessons that Integrate 

content and language development in every classroom 

with ELs. 

C. Using appropriate scaffolds across classrooms to 

support students’ language development and strategies 

to foster autonomy. 

D. Leveraging the cultural and language assets of ELs to 

strengthen students’ language and academic 

development simultaneously, through using resources 

from more than one language to make content 

meaningful and comprehensible for students. 

All ELs engaged in rigorous 
high-quality standards 
aligned integrated content 
and language learning in 
every classroom 

Strengthened and sustained 
EL professional learning in 
the district 

 

 

 
 
 

 
4 This section adapted from Reading High School English Learner Achievement Plan, WestEd, 2019.  
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If we… By… Then we will have… 

Objective 2 

Implement 

intentional and 

ongoing 

assessment with 

follow-through. 

A. Continuously using student data and student 

production (oral and written) to improve the quality of 

learning experiences for all students. 

B. Using varied forms of assessment (in English and 

home language) that elicit knowledge about student 

growth, learning, and competencies that can be used to 

inform teaching and learning decisions. 

C. Using results of assessments to impact the broader 

school approaches.  

A focus on shared 
improvement priorities for 
ELs  

Objective 3 

Provide intensive 

social-emotional 

support. 

A. Using and integrating social and emotional supports 

for EL success.  

B. Instituting practices and procedures that attend to 

students' social-emotional well-being and aspiration 

(e.g., intake interviews, home visits, advisory programs, 

counseling, and mental health services). 

C. Collaborating with community partners to provide 

wrap-around services for families in need and their 

students (e.g., Newcomer EL and Students with 

Interrupted Formal Education [SIFE] students). 

Welcoming and culturally 
sustaining school culture 

 

Objective 4 

Implement 

passionate, 

strategic, and 

mission-driven 

distributed 

leadership 

A. Setting clear, achievable, and measurable goals.  

B. Demonstrating deep knowledge about literacy and 
language development and deepening understanding 
of students' language and cultural strengths, and the 
inherent language development opportunities in 
content-area courses for the diversity of ELs— 
Newcomer ELs, SIFE, and biliterate, bilingual, or 
multilingual learners. 

C. Supporting opportunities for teachers to learn and 

plan.  

Strong EL distributive 
leadership  

 

Objective 5 

Provide strategic 

staffing and 

teacher 

development 

A. Recruiting teachers with strong knowledge of content 

and language development. 

B. Recruiting bilingual teachers and paraprofessionals 

and providing them support to address the diverse ELs. 

C. Mentoring new teachers. 

A model for the recruitment 
and retention of highly 
effective EL educators  
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If we… By… Then we will have… 

Objective 6 

Implement 

carefully-

orchestrated 

structures 

 

A. Establishing a master schedule that offers flexibility in 

course options, accommodate students’ strengths and 

needs and are aligned to school's language 

development approach. 

B. Extending learning time for ELs by creating 

opportunities in and outside of the classroom, beyond 

the traditional school day and academic calendar year. 

C. Creating targeted learning environments for diverse 

ELs, including support and services to meet the needs 

of Newcomer ELs, SIFE, and Long-term ELs. 

Coherent service models and 
programs  

 

Objective 7 

Strategic family 

and community 

partnerships 

A. Involving families in the school community, while 

respecting their unique and diverse experiences. 

B. Creating tools and structures for ongoing 

communications and planning with parents in their 

preferred language for their student’s success. 

C. Seeking and coordinate with professional learning 

partners and community-based organizations so that the 

appropriate resources and opportunities are available to 

students, their families, and for the school. 

Enhanced family engagement 
and communications 

  

 

And then we will… 

• Increase the number of ELs who make growth toward their annual English language proficiency 

targets. 

• Increase the number of ELs who attain proficiency in English by their designated attainment year. 

• Increase EL success on the academic standardized assessments. 

• Increase the EL graduation rate. 

• Increase EL enrollment in gifted education, Advanced Placement, and CTE courses. 

• Decrease the high school dropout rate of ELs. 

• Decrease the long-term EL percentage. 

• Decrease the EL chronic absence rate. 

• Increase the percentage of teachers who engage in professional learning to enhance EL education. 

• Increase the number of teachers who earn the PA ESL Program Specialist endorsement across all 

content areas. 
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Implementation Plan: EL Action Plan Goals, Priorities, and Action Steps  

The EL Action Plan includes five major Goals that are aligned with the RSD district-level comprehensive plan 
currently under development. Under each Goal, the EL Action Plan includes major Priorities each with specific 
“Action Steps” (strategies), and a timeline for implementation. These priorities were identified and prioritized 
from the themes that emerged from stakeholder interviews and District and Community Focus Group 
meetings in addition to planning meetings between RSD and SupportEd staff. 

Under each major Goal, each Priority is described. Under the Priority is a table with a series of Action Steps, 
each with a timeline for implementing each Action Step. This format is repeated under each Goal for each of 
the Priorities A through N.  

 

   

  GOAL 1: To ensure consistent implementation of standards-aligned curricula across all  
  schools for all students, including ELs.  

 
 

 PRIORITY A 
 

Curriculum 
 

Develop a new research-based K-12 ELD curriculum for direct language instruction for ELs and embed ELD 
standards in RSD content area standards.  

Priority A Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Review current RSD language arts and 
content area standards, and PA ELD standards.  

     

Action Step 2: Draft a new research-based, culturally 
relevant, standards-aligned K-12 ELD curriculum for 
direct language instruction using a detailed 
Understanding by Design approach (Backwards Design 
Model) to map activities directly aligned with specific 
goal outcomes.    

     

Action Step 3: Solicit teacher and other stakeholder 
input on draft ELD curriculum, and make 
enhancements and modifications in an iterative 
process, based on pertinent stakeholder feedback.   

     

Action Step 4: Incorporate ELD standards, 
differentiated strategies for ELs, and language 
objectives into RSD K-12 content area curriculum 
documents.  
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Priority A Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 5: Solicit teacher and other stakeholder 
input on draft content area curriculum with ELD 
standards, differentiated strategies for ELs, and 
language objectives embedded, and make 
enhancements and modifications in an iterative 
process, based on pertinent stakeholder feedback. 

     

Action Step 6: Develop and provide professional 
development on new K-12 ELD curriculum to ESL 
teachers. 

     

Action Step 7: Develop and provide professional 
development on new content area curriculum with 
embedded ELD standards, differentiated strategies for 
ELs, and language objectives to all teachers. 

     

 

 PRIORITY B 
 

Assessment and Progress Monitoring 
 

Review EL assessment procedures and make district-wide enhancements to align with current research-based 
best practices for ELs and develop and implement procedures for monitoring the progress of ELs and former 
ELs in ELD and academic content areas. 

Priority B Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Review RSD intake and entry 
assessment procedures for ELs to determine alignment 
with current state and federal guidelines and make 
necessary modifications. 

     

Action Step 2: Develop formative assessment 
measures appropriate for each ELD level that can be 
adapted for use with each content area. 

     

Action Step 3: Develop and provide professional 
development for all teachers and administrators on the 
effective use and differentiation of formative 
assessment measures appropriate for ELs and former 
ELs that can be embedded as part of instruction to 
tailor and guide instruction. 

     

Action Step 4: Develop and implement a process of 
regular formative and summative assessment of ELs 
and former ELs in ELD and the academic content areas 
to monitor their progress. 
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Priority B Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 5: Develop a repertoire of specific 
interventions to directly address designated needs for 
ELs not making expected content area growth, as 
demonstrated by ongoing monitoring of their ELD and 
academic content area development. 

     

Action Step 6: Provide professional development to 
instructional personnel on a repertoire of interventions 
appropriate for each content area for ELs at all ELD 
levels. 

     

Action Step 7: Provide personalized interventions, as 
necessary, for ELs not making expected growth in ELD 
and the content areas, after professional development 
on content area interventions has been provided to 
instructional staff. 

     

Action Step 8: Review current WIDA ACCESS for ELLs 
2.0 annual ELD assessment procedures at school and 
district levels to ensure compliance with current state 
guidelines and make necessary modifications. 

     

Action Step 9: Develop and provide professional 
development for all teachers and administrators on 
effective and appropriate use of accommodations for 
ELs in summative assessment. 

     

Action Step 10: Review current EL exit procedures to 
ensure compliance with current state guidelines and 
make necessary modifications. 

     

Action Step 11: Develop and provide professional 
development for all teachers and administrators on 
using data driven instruction to tailor and guide 
classroom instruction. 
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 PRIORITY C 
 

College and Career Readiness 
 

Review and revise procedures, access, and supports for ELs for courses and opportunities to explore all 
college and career pathways available in the district.  

Priority C Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Review existing procedures for 
counseling and informing ELs and their parents about 
college and career preparedness and courses 
necessary for college entrance and career 
development to determine strengths and needs of 
current procedures. 

     

Action Step 2: Develop and implement a counseling 
program for ELs and their parents that supports them 
in outlining their individual pathway from 7th – 12th 
grade for college and/or career preparedness. 

     

Action Step 3: Provide regular meetings (at least twice 
a year) for parents (with interpreters in their preferred 
languages) on the American college system, how it 
works, required middle and high school courses, the 
application process and scholarship information, as 
well as information on a variety of careers and 
requirements to prepare for those careers. 

     

Action Step 4: Invite local community members 
representing a variety of careers to speak at career 
nights (at least annually) for ELs and their parents (with 
interpreters in their preferred languages). 
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  GOAL 2: To ensure the consistent implementation of effective instructional practices,  
  proven to be effective with ELs, across all classrooms in each school.  

 
 

 PRIORITY D 
 

Service Delivery Models 
 

Implement research-based district-wide service-delivery models for ELs including the Integrated Academic 
Content and Language Development Model and other models for specific EL subgroups.    

Priority D Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Identify and implement current 
research-based service delivery models to be used 
throughout the district at the elementary (K-4) and 
middle school (5-8) levels. 

     

Action Step 2: Identify and implement current 
research-based service delivery models to be used 
throughout the district at the high school level. 

     

Action Step 3: Develop and provide professional 
development on the components and best practices in 
implementation of each model to staff in all elementary 
and middle schools to enhance fidelity of 
implementation of the researched-based models. 

     

Action Step 4: Develop and provide professional 
development on the components and best practices in 
implementation of each model to staff in all high 
schools to enhance fidelity of implementation of the 
researched-based models. 

     

Action Step 5: Following professional development, 
conduct ongoing classroom observations to monitor 
fidelity of implementation of research-based models. 
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 PRIORITY E 
 

Instructional Techniques 
 

Develop and implement an ELD instructional delivery plan based on current research and best practices to be 
used by all instructional and administrative staff working with ELs.  

Priority E Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Identify successful research-based 
instructional approach (Language Development 
Approach) and techniques for ELs for the elementary, 
middle and high school levels, as well as the range of 
ELD proficiency levels. 

     

Action Step 2: Develop and provide professional 
development on successful research-based 
instructional techniques for ELs to all elementary and 
middle school instructional staff. 

     

Action Step 3: Develop and provide professional 
development on successful research-based 
instructional techniques for ELs to all high school 
instructional staff. 

     

Action Step 4: Identify and develop “look-fors” for 
administrators to use to observe and monitor effective 
teaching of ELs in the classroom. 

     

Action Step 5: Develop and provide professional 
development to all administrators on “look-fors” for 
observing best practices in teaching ELs in the 
classroom. 

     

Action Step 6: Develop and implement a school-level 
coaching or mentor model for job-embedded ongoing 
professional development focused on implementation 
of successful research-based instructional strategies for 
ELs. 

     

Action Step 7: Provide professional development on 
successful research-based instructional techniques for 
ELs to secondary instructional staff new to the district 
as part of new teacher support. 

     

Action Step 8: Provide professional development on 
successful research-based instructional techniques for 
ELs to elementary instructional staff new to the district 
as part of new teacher support. 
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 PRIORITY F 
 

English Language Proficiency 
 

Establish and implement an English language development (ELD) expected growth model for measuring and 
monitoring ELs’ annual ELD progress as a framework to support tailored instruction to expedite ELs becoming 
English proficient.  

Priority F Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Develop understanding of the new PA 
Department of Education’s annual growth target for 
ELs that will be calculated annually for each EL and for 
each school in RSD to facilitate monitoring within RSD. 

     

Action Step 2: Develop and implement a 
communications and professional development plan 
on the EL and school annual growth target for 
administrators and instructional personnel working with 
ELs. 

     

Action Step 3: Monitor and measure each EL’s ELD 
growth using formative assessment (overall and in each 
modality: speaking, listening, reading and writing) as 
compared with each EL’s annual growth target. 

     

Action Step 4: Develop a repertoire of specific 
interventions to directly address designated needs (in 
each modality: speaking, listening, reading and writing) 
for ELs not making expected growth, as demonstrated 
by ongoing monitoring of their English language 
development. 

     

Action Step 5: Develop and provide professional 
development to instructional personnel on a repertoire 
of interventions in each modality for ELs at all ELD 
levels. 

     

Action Step 6: Provide personalized interventions, as 
necessary, for ELs not making expected growth overall 
or in any one or more modalities, after professional 
development has been provided in this area to 
instructional staff. 

     

Action Step 7: Develop targeted elementary strategies 
and special middle and high school courses focused 
specifically on developing ELs’ upper level academic 
skills in speaking, listening, reading and writing, to 
assist them in progressing from ELD Level 3 to Levels 4 
and 5. 
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Priority F Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 8: Develop and provide professional 
development to instructional staff on these upper ELD 
level strategies and course implementation, and begin 
and continue implementation of these strategies and 
courses with students, as needed. 

     

 

 PRIORITY G 
 

Dual Language Programs 
 

Explore development of Two-Way Dual Language programs in schools with appropriate and sustainable 
populations for the model.  

Priority G Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Explore development of a process with 
specific criteria, including number of Spanish-speaking 
students, for selecting sites for future new Spanish 
Two-Way Dual Language programs. 

     

Action Step 2: Research the Spanish Two-Way Dual 
Language program model to be implemented 
consistently across RSD in the future, and work with 
existing programs to adapt to that model. 

     

Action Step 3: Explore development of a manual for 
schools with detailed procedures for opening a new 
Spanish Two-Way Dual Language program, including 
components of the research-based model. 

     

Action Step 4: Research the development of 
professional development to staff of schools that  
will open new Spanish Two-Way Dual Language 
programs in the future, the year prior to opening a new 
program. 
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 PRIORITY H 
 

ESL Program Handbook 
 

Update and revise the ESL Program Handbook to include enhancements made through implementation of 
the EL Action Plan, including all necessary components of a new Language Instruction Educational Program 
(LIEP) Comprehensive Plan.  

Priority H Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Review current ESL Department Program 
Plan and determine components that need revision or 
deletion and new components for inclusion. 

     

Action Step 2: Determine areas of EL Action Plan that 
align with new ESL Program Handbook, and add each 
new component to the ESL Handbook, as it is 
developed during implementation of the EL Action 
Plan. 

     

Action Step 3: Share draft ESL Program Handbook with 
District Focus Group to solicit feedback and input. 

     

Action Step 4: Make revisions based on feedback from 
District Focus Group and other pertinent stakeholders. 

     

Action Step 5: Finalize handbook and develop 
communications plan to disseminate it. 

     

Action Step 6: Implement communications plan and 
disseminate electronic handbook to all RSD staff and 
other pertinent audiences. 

     

Action Step 7: Review and update online handbook 
annually with current modifications. 
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  GOAL 3: To ensure a safe and supportive environment for all students, including ELs at  
  all levels of English proficiency.  

 
 

 PRIORITY I 
 

Equity, Access and Opportunity 
 

Provide equal access and opportunity for ELs for gifted and talented programs, advanced academics  
(honors, Advanced Placement [AP], and advanced courses), and career technical education (CTE), clubs  
and extracurricular activities, and all career education pathways.  

Priority I Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Develop an annual process for 
collecting, reviewing and analyzing current, accurate 
data on ELs in gifted and talented programs, advanced 
academics (honors, AP, and advanced courses), CTE, 
clubs and extracurricular activities, and all career 
education pathways. 

     

Action Step 2: Review procedures and assessments for 
access to gifted and talented programs and make 
necessary modifications to establish practices to allow 
ELs equal access to the programs. 

     

Action Step 3: Review procedures for access to 
advanced academic courses (honors, AP, and 
advanced courses), and make necessary modifications 
to establish practices to allow ELs equal access to the 
programs and courses. 

     

Action Step 4: Review procedures for access to CTE 
and career education pathways programs and make 
necessary modifications to ensure ELs are able to 
enroll in each of the programs. 

     

Action Step 5: Begin to develop specific supports and 
programs for ELs to be successful in open access to 
programs. 

     

Action Step 6: Implement specific supports and 
programs for ELs to be successful in open access to 
programs. 
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 PRIORITY J 
 

Special Education  
 

Review and revise identification, assessment and service provision procedures for special education, so that 
there is neither an over- nor under-representation of ELs receiving special education services.  

Priority J Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Develop an annual process for 
collecting, reviewing and analyzing current, accurate 
data on ELs receiving special education services. 

     

Action Step 2: Review identification procedures and 
assessments for ELs and special education services 
eligibility, and make necessary modifications to 
establish practices to allow ELs appropriate access to 
the programs, without an over- nor under-
representation of ELs in the district. 

     

Action Step 3: Review procedures for instructional 
services for ELs who also qualify for special education 
services (dually identified students) and make 
necessary modifications. 

     

Action Step 4: Explore feasibility of developing a 
consultative team of dual language assessors to 
conduct assessments in English and in students’ home 
languages as part of the pre-referral process for 
eligibility for special education services consideration. 

     

Action Step 5: Develop a handbook on the appropriate 
assessment, identification, pre-referral and post-referral 
processes for ELs being considered for special 
education services. 

     

Action Step 6: Develop staff development to 
accompany the dissemination of the handbook. 

     

Action Step 7: Disseminate the handbook and provide 
accompanying professional development to RSD staff. 
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PRIORITY K 
 

Graduation 
 

Develop and implement strategies for increasing graduation rate of ELs in RSD. 

Priority K Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Develop an annual process for 
collecting, reviewing and analyzing current data on EL 
graduation rate in four years, five years, and six years, 
compared to all RSD students and state data to 
determine strengths and needs. 

     

Action Step 2: Examine current high school courses for 
ELs of all ELD Levels, and revise or create courses that 
ensure that all ELs enrolling in grade nine have a clear 
pathway to graduation, regardless of age and ELD 
level at enrollment. 

     

Action Step 3: Develop and provide professional 
development to teachers teaching new or revised high 
school courses for ELs, to ensure fidelity of 
implementation of the courses to enhance student 
success in these courses. 

     

Action Step 4: Develop special courses targeted to 
literacy needs and/or schools within a school for older 
Students with Interrupted Formal Education (SIFE) and 
Long-term ELs. 

     

Action Step 5: Develop an early warning system using 
a combination of criteria to identify ELs in ninth grade 
and after who may have difficulty meeting graduation 
requirements and pair with an RSD staff mentor to 
counsel with them individually throughout high school 
to support their success. 

     

Action Step 6: Develop and implement a counseling 
program for ELs’ parents that supports them in 
understanding and participating in their children’s 
development of an individual pathway from 7th – 12th 
grade for college and/or career preparedness (with 
interpreters as needed). 
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  GOAL 4: To ensure inclusion and participation of ELs’ parents and families in family  
  engagement opportunities.  

 
 

 PRIORITY L 
 

Parent and Community Engagement 
 

Enhance and augment EL parent and community engagement opportunities.  

Priority L Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Develop and implement an ESL Parent 
Advisory Council. 

     

Action Step 2: Administer a “welcoming walk-through” 
tool at each school to determine strengths and needs 
in welcoming EL families to schools. 

     

Action Step 3: Develop procedures to ensure parents 
are understanding all the important instructional and 
programmatic information and options for their 
students that is provided in their preferred language. 

     

Action Step 4: Develop and provide during the 
registration process informational brochures in 
preferred languages for parents on ESL services, goals 
of the program, entry and exit procedures, and annual 
assessment requirements. 

     

Action Step 5: Ensure equity, social justice, and cultural 
competence are embedded in all parts of the three-
year district-wide professional development plan that is 
developed. 

     

Action Step 6: Develop and implement family literacy 
programs at the EL Welcome Center. 

     

Action Step 7: Develop and provide early literacy 
training programs in the home language for parents of 
preschool ELs. 

     

Action Step 8: Develop and implement a program for 
EL parents new to US schools. 

     

Action Step 9: Develop and provide Adult ESL and 
other parenting classes for EL parents. 
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  GOAL 5: To ensure the participation of all teachers and administrators in professional  
  development to enhance EL academic outcomes.  

 
 

 PRIORITY M 
 

Professional Development Plan 
 

Develop and implement a comprehensive district-wide three-year professional development plan to address 
the priorities included in the RSD EL Action Plan.  

Priority M Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Conduct an online teacher needs 
assessment for all RSD teachers on professional 
development topics related to serving ELs as well as 
modes and types of professional development. 

     

Action Step 2: Review the entire RSD EL Action Plan to 
include all professional development listed in each 
Priority in the comprehensive three-year professional 
development plan. 

     

Action Step 3: Analyze SupportEd Summary Report on 
Initial RSD Site Visit and Interviews, EL Action Plan 
Project Management Team meeting discussions, online 
teacher needs assessment results, student data, and 
the EL Action Plan to prioritize, year by year, topics, 
audiences, and modes of delivery to be included in a 
comprehensive three-year professional development 
plan. 

     

Action Step 4: Develop a draft three-year district-wide 
professional development plan, and share with RSD 
upper level central office administration and principals 
for feedback. 

     

Action Step 5: Incorporate feedback from central office 
and school-based administrators in an iterative 
process, finalize, and begin implementation of plan. 
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 PRIORITY N 
 

Teacher Recruitment 
 

Develop and implement a district recruitment plan to recruit and retain high quality ESL and dual language 
teachers and general education teachers and administrators with successful EL teaching experience.  

Priority N Action Steps  Year 1 
2019-20 

Year 2 
2020-21 

Year 3 
2021-22 

Year 4 
2022-23 

Year 5 
2023-24 

Action Step 1: Identify new or additional programs and 
opportunities to support teacher and administrator 
recruitment and retainment for ESL and dual language 
programs. 

     

Action Step 2: Enhance teacher and administrator 
recruitment efforts for ESL and dual language 
programs to include college fairs and site visits to US 
areas with large bilingual populations. 

     

Action Step 3: Modify RSD teacher interview process to 
include information on demonstration of successful 
teaching experience with ELs as part of the process for 
hiring all RSD teachers. 

     

Action Step 4: Develop and implement early 
recruitment programs of bilingual RSD students so that 
they can return to become future RSD teachers and 
administrators. 

     

Action Step 5: Expand and enhance district-university 
partnership programs to develop ESL and dual 
language program teachers and administrators. 

     

Action Step 6: Develop and provide an ESL mentor 
checklist of consistent, research-based topics and 
activities, and protocols for mentors to use with first-
year ESL and dual language teachers, including 
observations in classrooms and other types of support 
to ensure mentoring is appropriate and sufficient to 
support new teacher retainment. 
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Closing Statement  

The English Learner (EL) Action Plan is the roadmap that outlines what Reading School District (RSD) must do 
to reach the vision delineated for English learners. The phases of implementation of the EL Action Plan have 
begun and will continue over the next five years. Implementation of the plan will require close collaboration 
among RSD staff and other stakeholders, including parents, students, and community partners. As a next 
step, an annual implementation plan that outlines the specific actions of each responsible stakeholder group 
and how these actions will lead to the achievement of the goals outlined in the EL Action Plan, will be 
developed for each of the next five years.  

The EL Action Plan can only be successful with the commitment, dedication, and collaboration of all Reading 
School District stakeholders working together to support our students in achieving the plan’s goals. RSD’s 
vision for ELs is that:  

English learners will be embraced and empowered by every member of the RSD community to collaboratively 
engage in opportunities to build on their unique cultural and linguistic attributes and successfully thrive in an 
ever-changing world.  

This is the future that we envision for our English learners. This is a call to action to work together tirelessly, 
toward the common goal of our students’ success — every child’s future lies in our hands, and each student 
deserves the very best system-wide support we can provide to accelerate positive academic outcomes and 
preparedness for college and career. Working together, we can support and empower our students to enable 
them to fulfill the vision for their future.  
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