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Introduction

South Portland School Department (SPSD) has a rapidly growing multilingual learner (ML) population. Many of
our over 2,900 students speak a language in addition to English at home. Nearly 24 percent of our students
are current or former MLs. Our students come from approximately 45 countries and collectively speak at least
37 different languages. These students come with rich and varied experiences, enormous strengths, and
immense potential, and SPSD is committed to helping them realize their potential in our schools and beyond.

With MLs and former MLs now comprising nearly one-quarter of our current total SPSD student population, we
must strengthen our district capacity system-wide to better serve this traditionally underserved population. With
the support of the district School Board of Directors and Superintendent, we have engaged district and
community stakeholders in developing the South Portland School Department Multilingual Learner (ML) Master
Plan. This ML Master Plan is a district-wide overarching plan that lays out a comprehensive vision for ML
success, embodying the aspirations of our district’s families, students, educators, and community members.
Various acronyms will be defined and used throughout this document. For a complete list of acronyms and
their definitions, please refer to Appendix A.

With the guidance of the Project Management Team representing our district, together with SupportEd
multilingual learner experts, the resulting ML Master Plan is constructed on a solid, evidence-based course of
action. In it, we describe specific action steps and timelines in a detailed plan spanning the next five years. The
ML Master Plan identifies action steps under three major goals that are aligned with the SPSD Pillars and
Priorities for all students, as follows:

GOAL 1: To ensure the consistent implementation of standards-aligned curricula and
effective, research-based instructional practices for MLs across all classrooms in each
school.

GOAL 2: To ensure a safe and supportive environment for all MLs at all levels of English
proficiency in alignment with the Diversity, Equity, Inclusion, and Belonging (DEIB) Action
Plan.

GOAL 3: To ensure meaningful, two-way engagement of ML families, including newly arrived
immigrants and refugees, in their children’s education, such as participating in advisories,
events, and conferences.

We aim to faithfully implement the ML Master Plan, holding ourselves accountable for commitments to
students, fellow educators, parents, and the community. Developing this plan has revealed our strengths and
challenges, deepening our understanding of MLs' academic progress and linguistic needs. This process has
also reinforced our dedication to improving services and outcomes for these students. We eagerly anticipate
implementing the ML Master Plan collaboratively with our community.

www.SupportEd.com | © 2024 SupportEd. All rights reserved. 3
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Vision: SPSD wants to help all South Portland learners exhibit a wonder and excitement for learning. We are
inspired to explore their interests and build the knowledge and skills that will give them a successful path to

their future.

. We will achieve this vision and mission by actualizing the beliefs that serve as our guide.

. We ensure that all learners meet or exceed rigorous content standards while developing the skills
and habits of mind necessary for future success.

. Our methods of instruction inspire and challenge learners to grow and prepare themselves for a
lifetime of educational, career, and personal fulfillment.

. Every staff member demonstrates a commitment to creating a fulfilling school experience for all
learners.

. The schools and community share a responsibility for creating and maintaining a rich and

expansive environment for student learning.

SPSD Pillars and Priorities

SPSD is guided by Pillars and Priorities, which are Excellence in Teaching and Learning; Diversity, Equity,
Inclusion and Belonging; and Operational Effectiveness. The figure below identifies priorities in each of the
three pillars to support SPSD’s theme of belonging.

Figure 1 SPSD's Pillars and Priorities

Pillar 1: Excellence in

Teaching and Learning

*Priority 1: Instructional
Excellence

*Priority 2: Establish Highly
Effective Systems of
Student Support

Pillar 2: Diversity, Equity,

Inclusion and Belonging

*Priority 3: Strengthen
belonging in our schools

*Priority 4: Increase the
diversity of our workforce
by expanding candidate
pools and emphasizing
retention
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review of configurations
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*Priority 6: Create and
implement emergency
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*Priority 7: Conduct a
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process that accounts for
district needs and
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funding
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SPSD Diversity, Equity, Inclusion, and Belonging

The SPSD Diversity, Equity, Inclusion, and Belonging (DEIB) plan and the ML Master Plan foster an
environment that values diversity, equity, inclusion, and belonging for all students, including MLs. Currently, the
DEIB plan is in the process of development, and you can find more information on the district website.

Process of the SPSD ML Master Plan Development

The process of developing and implementing the ML Master Plan has four major phases, as detailed in the
chart below. The plan was developed in collaboration between SPSD and SupportEd through a project
management team and working groups. The introductory page of this document (page 1) lists the members of
the Project Management Team and the District and Community Working Groups. The four major phases of
developing and implementing the plan are the following:

Phase 1: Planning
Phase 3: Writing (Iterative Process)

Phase 2: Information Gathering
Phase 4: Distribution and Implementation

Figure 2 ML Master Plan Development Process

ey P % Distribution &
anning Implementation

Info
Gathering

Writing

Manage ML Master Plan
development process

Plan and schedule meetings

Notify key stakeholders

Interview key stakeholders
Analyze student data

Conduct needs assessment
Meet with Internal and External
Working Groups for input
Identify important topics for
inciusion
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Write draft ML Master Plan

Iteratively integrate Internal

and External Working Groups®

advice

Include stakeholder voices

Finalize ML Master Plan

Distribute approved ML
Master Plan

Implement plan

Develop and provide
recommended professional
learning opportunities

Evaluate results


https://www.spsdme.org/

Stakeholder Input: The development of the ML Master
Plan incorporated input from a wide variety of
stakeholders. These stakeholders included students,
parents, teachers, administrators, social workers, school
psychologists, community members, and organizations.
Stakeholders provided input through interviews and
District and Community Working Group meetings. We
incorporated feedback gathered from stakeholders into
each draft of the plan in an iterative process. The graphic
to the right highlights the synergy of multi-faceted
stakeholder input in the development of the ML Master
Plan.

SPSD ML Data Findings
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Figure 3 Stakeholder Input Process

Gather
Information

Stakeholders

Students

Project
Mgmt Team

Internal Working

External Working
Group

Distribute Write

SupportEd conducted an initial needs assessment to inform the SPSD’s ML Master Plan. The needs
assessment consisted of an extant document review, stakeholder interviews, and classroom walkthroughs. In
addition, SPSD ML staff facilitated high school student focus groups of MLs at various English language
proficiency levels. They also administered a survey to high school and middle school MLs. The following
section outlines the key takeaways from each component of the needs assessment and the ML focus groups

and surveys.

Extant Document Review and Data Analysis

Extant Document Review

SupportEd reviewed various district policies and documents, such as the Lau Plan, grading policies and
promotion guidelines, essential learning targets, student handbooks, and the district website. The following are

key takeaways from the document review:

e SPSD takes an assets-based approach to educating all students.
e Inthe 2022-2023 Pillars, Priorities, and Commitments, included a pillar and two associated priorities

that specifically related to MLs.

e Most district policies do not outline unique considerations for MLs.
o SPSD’s websites and documents are not easily accessible to MLs and their families since some, but

not all, are translated for families.

ML Demographic and Academic Data

SupportEd reviewed demographic and academic data provided by SPSD, including information from the Maine
Department of Education (Maine DOE) ESSA Dashboard. The following are key takeaways from the data

analysis:

www.SupportEd.com | © 2024 SupportEd. All rights reserved.
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o MLs represent 24.0% of SPSD’s total student population, which is higher than the national average of
10.4% (OELA, 2022b). The percentage of MLs in SPSD has increased steadily from 8.5% in the 2017-
2018 school year.

e MLsin SPSD represent 13.2% of the special education population, which is higher than the national
average of 11.8% (OSEP, 2022). However, MLs may not have equitable access to special education
services. The percentage of dually identified MLs should mirror the percentage of MLs in the total
student population. A discrepancy may indicate a lack of equitable access to special education
resources when the percentage is significantly lower or an overidentification for special education
services if the percentage is significantly higher.

e The four-year graduation rate for MLs was significantly lower than that of their peers, but the five- and
six-year graduation rates for MLs were similar to those of their peers.

e In 2023, 11 students, 10 of whom were MLs, were awarded the state Seal of Biliteracy.

e Enroliment in post-secondary education was lower for MLs than for their peers.

o Approximately 30% of MLs met or exceeded their individual language proficiency growth target in the
2021-2022 school year. The Maine DOE determined effective English language development (ELD)
programs have at least 80% of MLs meeting or exceeding their individual targets.

o Almost half of the MLs at the elementary level met or exceeded their language proficiency
growth target, compared to approximately 5% of MLs at middle school and about 11% of MLs at
high school.

o Almost half of the MLs at proficiency levels 1.0 to 2.5 met or exceeded their language
proficiency growth target, compared to less than 20% of MLs at proficiency levels 2.5 to 6.0.

e MLs are performing well below their peers in English language arts and mathematics, but MLs are
demonstrating academic progress or growth toward meeting grade-level expectations. However, exited
MLs are making significant gains in math and science compared to their non-ML peers, often
outperforming them.

Stakeholder Interviews

SupportEd staff facilitated several stakeholder interviews with a total of 19 SPSD district-level and building-
level staff using questions found in Appendix B. In these interviews, stakeholders discussed roles and
responsibilities to support MLs and their families, the strengths of MLs and their families, key district initiatives,
and professional learning to support staff in meeting the needs of MLs and their families. The following are key
takeaways from the stakeholder interviews:

e Regarding MLs’ and their families’ strengths, stakeholders noted that they:
o Enrich the community with their linguistic and cultural diversity.
o Have a high value for education and regularly attend family engagement activities.
o Demonstrate enthusiasm, optimism, brilliance, and curiosity.
o Are active members of the school community and are connected to extracurricular activities,
such as soccer and track and field.
e Stakeholders also shared:
o MLs’ linguistic assets are not always recognized and built on during classroom instruction.

www.SupportEd.com | © 2024 SupportEd. All rights reserved. 7
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o Staff could benefit from deepening their understanding of culturally responsive teaching
strategies to understand MLs’ culture, leverage their strengths, and support their academic
growth.

e Regarding professional learning, stakeholders noted:

o All staff need professional learning on such topics as:

= Cultural awareness

= Culturally responsive teaching practices
= Scaffolding instruction

= Collaboration and co-teaching

o To address staff at various levels of understanding and implementation, SPSD should
differentiate the professional learning plan.

o Staff should provide parent education classes to help families understand the American school
system and SPSD’s expectations.

Classroom Walkthroughs

SupportEd staff observed 26 classrooms at SPSD using the SupportEd Instructional Walkthrough Tool found in
Appendix C. The classrooms represented various content areas from pre-kindergarten through 12th grade.
The growth areas outlined below are based on limited snapshots of instruction, as SupportEd staff observed
classes for only 10-15 minutes. In addition, the teachers observed had received various levels of training on
instructional practices for MLs.

The following are strengths observed during classroom walkthroughs:

e Over half of the classroom instruction included scaffolds to support MLs, such as graphic organizers,
sentence stems, visuals, modeling, repetition of language, and clear directions. The classrooms that
included scaffolds represented 48% of the content teachers’ classrooms and 100% of the English for
speakers of other languages (ESOL) teachers’ classrooms.

e Vocabulary development was a focus in many classrooms.

e Most ESOL teachers incorporated appropriately scaffolded oral language activities to support written
language development and content learning.

e Most ESOL teachers incorporated intentional groupings of students in their classrooms.

The following are areas for growth observed during classroom walkthroughs:

e Classrooms varied in their culturally responsive teaching practices along with their use of primary
language supports.

e There was very limited evidence of an explicit focus on academic language development beyond
vocabulary to help students understand and produce sentence- and discourse-level language.

e Over half of content teachers missed opportunities, or no evidence was observed, of using scaffolds
such as sentence stems or frames, graphic organizers, or primary language supports to elicit language
and support engagement with the content.

www.SupportEd.com | © 2024 SupportEd. All rights reserved. 8



F 3

-
SupportEd

There was a lack of structured opportunities for students to discuss content in pairs or small groups,
with approximately one-third of all classrooms observed including oral language strategies for MLs
during the classroom walkthroughs.

ML Focus Groups and Survey Results

The following bullets are key takeaways from the student survey. Thirty middle school and high school MLs
took the survey, which was translated.

About 15% noted that their teachers often include their culture in the classroom and school activities.
Over half shared that their teachers often connect new learning to prior learning or experiences.

The majority noted that they often had opportunities to practice their speaking skills in their classes.
About 20% shared that teachers often talk with someone at home about school and their academic
progress.

The majority are considering attending a college or university upon graduation.

Questions for the focus groups were also translated, and interpreters were available during the sessions. The
following are key takeaways from the MLs in high school who participated in the focus groups:

The MLs felt welcomed and accepted when they heard their language spoken in school and saw the
school’s diversity. They appreciated the connections with staff and other students, which helped them
feel a sense of belonging.

MLs shared that they struggled to understand course placement, feeling as though they were
misplaced in less rigorous classes.

The MLs described ways teachers helped them understand course content, such as holding MLs to
high expectations, staying after class or after school with MLs, and clearly explaining content.

The MLs also described specific challenges that made it difficult for them to understand course content.
Some challenges included their levels of English language proficiency, not having the tools to connect
prior knowledge and skills to their new learning, lack of compassion on the part of some teachers, and
a lack of opportunities to discuss content with their peers in a meaningful way.

They discussed the need for more opportunities to practice speaking and for teachers to help them
understand English and the content they were learning so they would be better prepared for college.
The MLs shared ways the teachers and the school can better communicate with ML families, such as
ensuring that interpretation was available at all events and that all school communication was
translated into families’ languages, using other means to communicate with families besides emails,
and educating families about the American schooling system.

They also noted the benefits of having multilingual specialists and increasing the cultural awareness of
staff.

Overview of ML Master Plan Structure

As shown in the figure below, the ML Master Plan provides a roadmap for implementation that includes a set of
Strategic Drivers, a robust Theory of Action, and an Implementation Plan. To improve learning outcomes for
MLs, these components of a master plan must be executed using a continuous improvement process.

www.SupportEd.com | © 2024 SupportEd. All rights reserved. 9
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The Strategic Drivers identify key components that must be in place throughout the district and address core
responsibilities of district educators and leaders to improve quality instruction, language development, and
academic achievement. The Theory of Action defines how the district will prioritize and carry out the changes
needed to improve educational quality for MLs. The Implementation Plan with action steps, key tasks,
responsible staff, and accompanying timelines is the roadmap that describes the specific steps SPSD will take
to implement this plan. The implementation of these components of the ML Master Plan will directly strengthen
district capacity to help MLs meet ambitious goals and support families' and students’ aspirations.

/" O\

Figure 4 ML Master Plan Development Structure

: Milestones and
*SPSD's Pillars *Action Steps,
and Priorities Key Tasks, o
If.. Then... Responsible *Timeline and
Staff Metrics

. .

;

Strategic Drivers

SPSD identified two of their Pillars and Priorities to be their
strategic drivers of (1) Excellence in Teaching and
Learning and (2) Diversity, Equity, Inclusion, and
Belonging. Research into best practices for ML
programming and instruction through the lens of these
strategic drivers will help shape a shared vision of
collaboration and leadership to improve ML education in

Figure 5 SPSD Strategic Drivers

SPSD. B Dllzverslty,
in Teaching quity,
1. Excellence in Teachin dL i n Inclusion
: g and Learning and o
. an
The goal of the ML Master Plan is to prioritize the =R Belonging

implementation of high-quality instructional practices for
MLs. These practices include developing a positive
classroom environment, engaging students in content and
language learning, and utilizing formative and summative
assessments to monitor MLs’ academic and language

progress (Calderén et al., 2020; Castafieda v. Pickard,
www.SupportEd.com | © 2024 SupportEd. All rights reserved. 10
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1981; Snyder & Staehr Fenner, 2021; Staehr Fenner et al., 2024). Integrating English language development
standards into all curricula supports MLs in attaining English proficiency and academic access to grade-level
content learning (Honigsfeld & Dove, 2022; OELA, 2017; Lau v. Nichols, 1974; WIDA, 2020; WIDA, 2023).

Along with making improvements to curriculum and instruction, data practices should be culturally responsive.
These data practices include an assessment system that includes not only assessments of learning but also
assessments for and as learning to support MLs in setting academic and language goals (Calderon et al.,
2020; Gottlieb, 2016). Assessment of learning, such as summative and state assessments, can provide
information on how effective instructional programming is in meeting the needs of MLs. However, assessments
for learning, such as formative assessments, can provide a real-time window into the learning to identify
instructional shifts, such as scaffolds and language skills, needed to support MLs as they learn the content
(Gottlieb, 2016). Further, providing opportunities for assessments as learning places students at the center of
their learning as they complete self-assessments and learning logs and set goals for their own learning
(Gottlieb, 2016; Snyder & Staehr Fenner, 2021). In addition, data analysis should include formative
assessment data to demonstrate MLs’ growth toward those academic and language goals (Auslander & Yip,
2022; Staehr Fenner et al., 2024).

Excellence in teaching and learning also includes academic and social-emotional support, access to advanced
coursework and career education programs, and collaboration among members of the school system to
guarantee success for MLs. Districts should create a robust, common system of effective tiered interventions to
support MLs academically and socially-emotionally (OELA, 2017). Developing a multi-tiered system of
supports (MTSS) that takes into consideration the cultural and linguistic assets and needs of MLs is integral to
ensuring access to appropriate academic and social-emotional supports (Hoover & Patton, 2017). In addition,
MLs are often underrepresented in advanced coursework and career education programs (OELA, 2022a,
2022c), so evaluating and modifying procedures to ensure MLs’ access to advanced academic programs,
alternative education, and career education pathways can support MLs during their schooling in SPSD and in
reaching their post-secondary goals. Collaboration among ESOL teachers, support services, and classroom
teachers is imperative for the continuity of services but also to share expertise to develop MLs content and
language skills through SPSD’s curriculum and instruction (Auslander & Yip, 2022; Honigsfeld & Dove, 2022;
Staehr Fenner et al, 2024). Components of excellence in teaching and learning for the success of MLs also
need to be articulated in a professional learning plan that supports administrators, teachers, and staff in being
prepared to build on MLs assets to address their academic and linguistic needs.

Partnering with families is key to supporting the academic success of MLs. Engaging ML families involves
creating a welcoming environment, building relationships, prioritizing effective two-way communication,
removing barriers that might hinder ML family engagement, and empowering families (Snyder & Staehr
Fenner, 2021). ML families value education, but some ML families, such as those newly arrived in the country,
may need additional support in understanding US schooling and district expectations (DeCapua et al., 2020).
Therefore, providing families with parent education on academic programming and activities along with post-
secondary opportunities and supports for their children to succeed after high school is imperative. Community
partnerships are a crucial component to increasing multilingual family engagement since they can provide
additional services and supports to families as they navigate their new home and new educational system
(Snyder & Staehr Fenner, 2021).

www.SupportEd.com | © 2024 SupportEd. All rights reserved. 11
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2. Diversity, Equity, Inclusion, and Belonging

Fostering an environment that values diversity, equity, inclusion, and belonging enhances the learning
environment for all students. Culturally responsive practices leverage students’ linguistic and cultural
backgrounds and unite students, schools, families, and communities (Snyder & Staehr Fenner, 2021).
Therefore, all school staff should continue to develop their own cultural awareness and culturally responsive
practices. Culturally responsive practices should be embedded into curriculum and instruction and in the ways
in which schools communicate with multilingual families (Snyder & Staehr Fenner, 2021; Staehr Fenner et al.,
2024). Creating a friendly school atmosphere starts with communication with families in a language of their
choice (Civil Rights Act of 1964; Snyder & Staehr Fenner, 2021; Staehr Fenner et al., 2024). Further, MLs can
often feel as though their assets are not being recognized in their schools and in the instruction (Kiramba et al.,
2023). Providing MLs and their families with a voice in decision-making, such as being part of advisory groups,
can empower them to share their assets and inform change within their schools (Snyder & Staehr Fenner,
2021; Staehr Fenner et al., 2024).

Alignment With SPSD’s Pillars and Priorities

The ML Master Plan themes align with the concepts underlying two of SPSD’s Three Pillars: Excellence in
Teaching and Learning and Diversity, Equity, Inclusion, and Belonging. The crosswalk chart below in
figure 6 highlights the major areas of concept alignment.

Figure 6 Crosswalk of ML Master Plan Goals with SPSD's Pillars and Priorities

ML Master Plan Goal Excellence in Teaching and Diversity, Equity, Inclusion, and
Learning Belonging
GOAL 1: To ensure the e Integrating ELD standards
consistent implementation of into all curriculum
standards-aligned curricula and e Integrating research-based
effective, research-based strategies for ML instruction
instructional practices for MLs into all classroom instruction
across all classrooms in each e Monitoring and measuring
school. language and academic
growth

e Professional learning on
o ELD standards
o Research-based
strategies for ML

instruction
GOAL 2: To ensure a safe and e Evaluating and modifying e ML Advisory Group
supportive environment for all procedures to ensure MLs’ e Evaluating and modifying
MLs at all levels of English access to procedures to ensure MLs’
proficiency in alignment with the o Academic and other access to
DEIB Action Plan. supports o Social-emotional and other
o Advanced academic supports

programs, alternative
education, and career
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ML Master Plan Goal

Excellence in Teaching and
Learning

Diversity, Equity, Inclusion, and
Belonging

education pathways to
support their post-
secondary goals

Developing and implementing

procedures for collaboration

between ESOL services and

additional services to ensure

continuity of all programming

for MLs

Providing professional

learning on new procedures

and practices to ensure

o MLs’ access to academic
and other supports

o MLs’ access to advanced
academic programs,
alternative education, and
career education
pathways

o Continuity of all
programming for MLs
through effective
collaboration between
ESOL services and
additional services

e Providing professional learning
on new procedures and
practices to ensure
o MLs’ access to social-

emotional and other
supports

GOAL 3: To ensure meaningful,
two-way engagement of ML
families, including newly arrived
immigrants and refugees, in their
children’s education, such as
participating in advisories,
events, and conferences.

Providing parent education

on

o US schooling and SPSD
expectations

o SPSD academic
programming and
activities

o Post-secondary
opportunities and
supports

o Community partnerships

e Maintain a Multilingual Family
Advisory Council
e Ensure a welcoming school
community
e Providing learning on
o Cultural awareness and
culturally responsive
practices
o Language access policies
and practices
e Evaluating and modifying
procedures for parent
communications to ensure
parents stay informed of
programmatic and
extracurricular information in a
language and mode of
preference

www.SupportEd.com | © 2024 SupportEd. All rights reserved.
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Theory of Action

The Theory of Action defines how the district will prioritize and carry out the changes needed to improve
educational quality for MLs. The following statements outline the Theory of Action:

e |f SPSD ensures the consistent implementation of standards-aligned curricula and effective
instructional practices, proven to be effective with MLs, across all classrooms in each school, then MLs
will have on-time attainment of English language proficiency, demonstrate academic growth
comparable with their non-ML peers and have access to grade-level curriculum and instruction
comparable with their non-ML peers.

e |f SPSD ensures a safe and supportive environment for all MLs at all levels of English proficiency, then
MLs will have access to advanced academic coursework comparable with their non-ML peers and
access to academic, social-emotional, and other additional supports comparable with their non-ML
peers. Also, culturally responsive practices will be seen in schools and classrooms, along with a clear
articulation of ESOL and Special Education service allocations to best meet the needs of MLs.

e |f SPSD ensures meaningful, two-way engagement of ML families in their children’s education,
including participating in advisories, events, and conferences, then multilingual families will report an
increased sense of belonging and have higher representation at school events, which will lead to
improved school attendance of MLs.

Goals and Action Steps

The ML Master Plan includes three major goals that are aligned with the SPSD Pillars and Priorities. Under
each Goal, the ML Master Plan includes specific action steps for implementation. These action steps were
identified and prioritized from the themes that emerged from stakeholder interviews and District and
Community Working Group meetings, in addition to planning meetings between SPSD and SupportEd staff.

GOAL 1: To ensure the consistent implementation of standards-aligned curricula and
effective, research-based instructional practices for MLs across all classrooms in each
school.

Action Step 1: Review, update, and develop systems and procedures, as described in an ESOL handbook,
to ensure a culture of collaboration, supporting high-quality programming and instruction for MLs.

Action Step 2: Integrate English Language Development Standards and research-based strategies into
curriculum and instruction.

Action Step 3: Monitor and measure each ML’s ELP and academic growth to inform programming and
instruction.

www.SupportEd.com | © 2024 SupportEd. All rights reserved. 14
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GOAL 2: To ensure a safe and supportive environment for all MLs at all levels of English
proficiency in alignment with the DEIB Action Plan.

Action Step 1: Review and modify MTSS framework, to ensure MLs have equitable access to academic,
social-emotional, and other enrichment and supports.

Action Step 2: Develop and implement a collaboration plan to ensure ESOL services, MTSS, and special
education services work in tandem to provide MLs with the appropriate instruction and support.

Action Step 3: Develop and implement an ML Advisory Group so MLs, including newly arrived immigrants
and refugees, can provide a voice in the effectiveness of their programming and their sense of belonging in
schools.

GOAL 3: To ensure meaningful, two-way engagement of ML families, including newly arrived
immigrants and refugees, in their children’s education, such as participating in advisories,
events, and conferences.

Action Step 1: Administer a “welcoming walk-through” audit at each school to determine strengths and
needs in welcoming ML families to school.

Action Step 2: Develop supports, resources, and training related to the SPSD Language Access Plan to
ensure families are provided important instructional and programmatic information for their children in their
preferred languages.

Action Step 3: Partner with school staff and community partners to develop and implement family education
workshops to address topics such as schooling in the United States, extracurricular activities, post-
secondary opportunities, and community partnerships.

Action Step 4: Partner with families and adult education to support post-secondary college and career
planning.

Implementation Plan

The implementation plan includes key tasks for each action step and the staff responsible for leading and
supporting those tasks. Further, the implementation of the action steps notes a five-year timeline. However,
action steps and key tasks will start at different times and may be continuing after the completion of this five-
year master plan. These action steps and key tasks will be revisited in future master plans to ensure their
completion or ongoing status.
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GOAL 1: To ensure the consistent implementation of standards-aligned curricula and effective,

research-based instructional practices for MLs across all classrooms in each school.

Action Step 1: Review, update, and develop systems and procedures, as described in an ESOL handbook,
to ensure a culture of collaboration, supporting high-quality programming and instruction for MLs.

Key Tasks Responsible Staff e3 e3 ear 4 ea
024 0 0 026 0 3
a. Audit current school Lead role:
schedules, systems, | Principals; ESOL
and procedures to Program Coordinator
determine areas to
improve collaboration | Support roles:
and implement Director of Curriculum,
changes and Instruction, &
ongoing monitoring/ | Assessment; Director of
evaluation. Multilingual Programs;
Teachers; Support Staff;
ESOL Staff; Specialists;
Instructional Coaches
b. Establish clear Lead role:
expectations for Director of Multilingual
collaboration Programs; ESOL
between classroom Program Coordinator
and ESOL teachers,
including co- Support roles:
teaching, and Principals; ESOL staff
provide differentiated
professional learning
and coaching for
meeting them.
www.SupportEd.com | © 2024 SupportEd. All rights reserved. 16
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Action Step 1: Review, update, and develop systems and procedures, as described in an ESOL handbook,
to ensure a culture of collaboration, supporting high-quality programming and instruction for MLs.

Key Tasks

Responsible Staff

c. Develop and
implement a
communication plan
to ensure
administrators and
instructional staff are
aware of the
progress MLs are
making towards their
Individual language
acquisition plan
(ILAP) goals to
support integration of
appropriate
strategies and tools
into instruction.

Lead role:
ESOL Program
Coordinator

Support roles:

Director of Multilingual
Programs; Director of
Curriculum, Instruction, &
Assessment; MTSS
Staff; ESOL Staff; Case
Managers; Teachers of
Record; Principals;
Instructional Coaches

Year 2 Year 3 Year 4 Year 5

2024-25 2025-26 2026-27 2027-28

d. Review and update
intake procedures to
efficiently screen and
schedule students.

Lead role:

Director of Multilingual
Programs; ESOL
Program Coordinator

Support roles:
Multilingual Specialists;
School Clerks; ESOL
Staff; School Counselors;
Principals

www.SupportEd.com | © 2024 SupportEd. All rights reserved.
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Key Tasks

Responsible Staff

a. Monitor instruction,
including through the
performance
evaluation and
professional growth
(PEPG) system, for
the implementation of
ML strategies to
inform individual,
building, and district
professional learning.

Lead role:

Director of Multilingual
Programs; Director of
Curriculum, Instruction, &
Assessment

Support roles:

ESOL Program
Coordinator; ESOL Staff;
Curriculum Leads;
Assistant Superintendent

Action Step 2: Integrate English Language Development Standards and research-based strategies into
curriculum and instruction.

Year 2 Year 3 Year 4 Year 5

2024-25 | 2025-26 2026-27 2027-28

b. Develop and
implement
differentiated
professional learning
on the ELD
standards, language
objectives, and
research-based
strategies to support
ML instruction.

Lead role:

Director of Multilingual
Programs; ESOL
Program Coordinator

Support roles:

ESOL Teachers; Director
of Curriculum,
Instruction, &
Assessment; Principals

Action Step 3: Monitor and measure each ML’s ELP and academic growth to inform programming and

instruction.
Key Tasks Responsible Staff ea ea ear 4 ea
024 O 9 026 0 3
a. Determine and Lead role:
analyze interim ESOL Program
measures to ensure Coordinator
MLs are on track to
meet their ILAP and Support roles:
academic goals. Director of Multilingual
Programs; Assistant
Superintendent; Director
of Curriculum,
Instruction, &
Assessment
www.SupportEd.com | © 2024 SupportEd. All rights reserved. 18
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instruction.

Key Tasks

Responsible Staff

b. Establish MTSS
procedures to
support MLs with
academic and
language
interventions to
ensure they are on
track to meet their
ILAP goals.

Lead role:
ESOL Program

Coordinator

Support roles:

Director of Multilingual
Programs; Assistant
Superintendent; Director
of Curriculum,
Instruction, &
Assessment

Action Step 3: Monitor and measure each ML’s ELP and academic growth to inform programming and

Year 2 Year 3 Year 4 Year 5

2024-25 | 2025-26 2026-27 2027-28
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GOAL 2: To ensure a safe and supportive environment for all MLs at all levels of English

proficiency in alignment with the DEIB Action Plan.

Action Step 1: Review and modify MTSS framework, to ensure MLs have equitable access to academic,
social-emotional, and other enrichment and supports.

Key Tasks Responsible Staff €3 ea ear 4 ea

a. Audit current Lead role:
practices and analyze | Assistant
data on ML access to | Superintendent
all educational

opportunities and Support roles:
programs. MTSS Coordinators;

Director of Instructional
Support; Special
Education Teachers;
Director of Multilingual
Programs; Director of
Adult Education; Director
of Curriculum,
Instruction, &
Assessment; Principals;
Gifted and Talented
Teachers; School
Counselors; Social
Workers; ELO Teacher
Leader; Jobs for Maine
Graduates (JMG)
Teachers; PATHS;
Alternative Education
Department Head; World
Language Teachers
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Key Tasks

Responsible Staff

b. Modify procedures
based on audit
results and research
to improve
representation in
enrichment and
support services.

Lead role:
Assistant Superintendent

Support roles:

MTSS Coordinators;
Director of Instructional
Support; Special
Education Teachers;
Director of Multilingual
Programs; Director of
Adult Education; Director
of Curriculum,
Instruction, &
Assessment; Principals;
Gifted and Talented
Teachers; School
Counselors; Social
Workers; ELO Teacher
Leader; IMG Teachers;
PATHS; Alternative
Education Department
Head

Action Step 1: Review and modify MTSS framework, to ensure MLs have equitable access to academic,
social-emotional, and other enrichment and supports.

Year 2 Year 3 Year 4 Year 5

2024-25 | 2025-26 2026-27 2027-28
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Action Step 2: Develop and implement a collaboration plan to ensure ESOL services, MTSS, and special
education services work in tandem to provide MLs the appropriate instruction and support.

Key Tasks Responsible Staff ea ea ear 4 g

a. Identify and remove Lead role:

barriers to leveraging | Assistant Superintendent

the expertise of all

educators for the Support roles:

benefit of all students | MTSS Coordinators;

early and often in the | Director of Instructional

MTSS framework. Support; Special
Education Teachers;
Director of Multilingual
Programs; ESOL
Program Coordinator;
Multicultural Experts,
Social Workers; Assistant
Director of Instructional
Support/ McKinney-
Vento; Principals; Director
of Curriculum, Instruction,
& Assessment; District
DEI Coordinator
b. Review and update Lead role:

referral processes for | Director of Instructional

MLs with suspected Support

disabilities and

provide differentiated | Support roles:

training on the MTSS Coordinators;

process for all staff. Special Education
Teachers; Director of
Multilingual Programs;
ESOL Program
Coordinator; Multicultural
Experts, Social Workers;
Assistant Director of
Instructional Support/
McKinney-Vento;
Principals; Director of
Curriculum, Instruction, &
Assessment; District DEI
Coordinator
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Action Step 2: Develop and implement a collaboration plan to ensure ESOL services, MTSS, and special
education services work in tandem to provide MLs the appropriate instruction and support.

Key Tasks

Responsible Staff

c. Review current
structures and
processes for
collaboration between
ESOL and special
education to ensure
that dually identified
students can access
both types of
programming and
provide professional
learning to support
collaboration.

Lead roles:

ESOL Program
Coordinator; Director of
Instructional Support

Support roles:

Director of Multilingual
Programs Assistant
Superintendent; Director
of Curriculum, Instruction,
& Assessment

Year 2 Year 3 Year 4 Year 5

2024-25 2025-26 2026-27 2027-28

Action Step 3: Develop and implement an ML Advisory Group so MLs, including newly arrived immigrants
and refugees, can provide a voice in the effectiveness of their programming and their sense of belonging in

schools.
Key Tasks Responsible Staff ea ea ear 4 ea
024 0 6 026 0 3
a. Develop regular focus | Lead role:
groups with MLs to Director of Multilingual
hear their feedback on | Programs; ESOL
their education and Program Coordinator
feelings of belonging.
Support roles:
District DEI Coordinator
b. Communicate results Lead role:
of the focus groups to | Director of Multilingual
inform policies and Programs
procedures at the
school and district Support roles:
levels to improve ESOL Program
www.SupportEd.com | © 2024 SupportEd. All rights reserved. 23
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GOAL 3: To ensure meaningful, two-way engagement of ML families, including newly arrived

immigrants and refugees, in their children’s education, such as participating in advisories, events,

and conferences.

Action Step 1. Administer a “welcoming walk-through” audit at each school to determine strengths and
needs in welcoming ML families to school.

Key Tasks

Responsible Staff

a. Analyze the data from
the “welcoming walk-
through” audit and
meet with the ML
Family Advisory
Council to collaborate
on an improvement
plan.

Lead role:
District DEI Coordinator

Support roles:
Director of Multilingual
Programs; ESOL
Program Coordinator

Year 2 Year 3 Year 4 Year 5

2024-25 2025-26 2026-27 2027-28

b. Implement the
improvement plan,
including ongoing
evaluation and
updates.

Lead role:
District DEI Coordinator

Support roles:
Director of Multilingual
Programs; ESOL
Program Coordinator;
Multilingual Specialists
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Action Step 2: Develop supports, resources, and training related to the SPSD Language Access Plan to
ensure families are provided important instructional and programmatic information for their children in their
preferred languages.

Key Tasks Responsible Staff €3 e3 ear 4 ea

a. Develop the supports, | Lead role:

resources, and a Director of Multilingual
customized training Programs

plan to educate all

staff on the SPSD Support roles:
Language Access ESOL Program

Plan. Coordinator; District DEI

Coordinator

b. Create family-friendly | Lead role:
resources on Director of Multilingual
language access Programs
rights and resources.
Support roles:
ESOL Program
Coordinator; District DEI
Coordinator

Action Step 3: Partner with school staff and community partners to develop and implement family education
workshops to address topics such as schooling in the United States, extracurricular activities, post-
secondary opportunities, and community partnerships.

Key Tasks Responsible Staff ea ea ear 4 ea

a. Develop a Multilingual | Lead role:
Family Advisory Director of Multilingual
Council. Programs; ESOL
Program Coordinator

Support roles:

District DEI Coordinator;
Director of Adult
Education; Community
School Director;
Assistant Director of
Instructional
Support/McKinney-Vento;
Director of Instructional
Support
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Action Step 3: Partner with school staff and community partners to develop and implement family education '
workshops to address topics such as schooling in the United States, extracurricular activities, post-

secondary opportunities, and community partnerships.

Key Tasks

Responsible Staff

b. Develop a yearlong
schedule of family
education offerings in
collaboration with
adult education and
community partners
that address the topics
identified by the
Multilingual Family
Advisory Council.

Lead role:
Director of Multilingual
Programs

Support roles:
Multilingual Specialists;
ESOL Program
Coordinator; District DEI
Coordinator; Director of
Adult Education;
Community School
Director; Assistant
Director of Instructional
Support/McKinney-Vento;
Director of Instructional
Support

Year 2 Year 3 Year 4 Year 5

2024-25 2025-26 2026-27 2027-28

Action Step 4: Partner with families and adult education to support post-secondary college and career

planning.
Key Tasks Responsible Staff ea ea ear 4 ea
024 0 6 026 0 3
a. Foster partnerships Lead roles:
between families, the Director of Multilingual
high school, and adult | Programs; SPHS School
education to Counseling Team
strengthen two-way
communication to Support roles:
support planning for Director of Adult
college and career, Education; SPHS
such as through Principal; JMG Teachers;
programming like ESOL Program
Make It Happen & Coordinator
IMG.
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Action Step 4: Partner with families and adult education to support post-secondary college and career
planning.

Key Tasks Responsible Staff Year 2 Year 3 Year 4 Year 5
2024-25 2025-26 2026-27 2027-28

b. Partner with adult Lead role:
education for students | ESOL Program
who are aging out and | Coordinator
recent graduates who

need additional Support roles:

English instruction Director of Adult

prior to college entry Education; Director of

to plan for post- Multilingual Programs;

secondary options. SPHS School
Counseling Team; JMG
Teachers

Target Outcomes

The ML Master Plan has been developed in alignment with the evolving SPSD Pillars and Priorities and the
DEIB Action Plan. Specific measures and goals for the ML Master Plan will be developed in conjunction with
and aligned to the measures and goals of the Pillars and Priorities and the DEIB Action Plan as they are
developed for the district. The action steps outlined above will achieve positive results for MLs and their
families on data points identified below and other interim assessment data outlined as part of the SPSD Pillars
and Priorities and the DEIB Action Plan. Gray cells indicate past or current data.

SPSD Data Metrics

GOAL 1: To ensure the consistent implementation of standards-aligned curricula and effective,
research-based instructional practices for MLs across all classrooms in each school.

Indicators
2021-22 2022-23 2023-24 | 2024-2025 | 2025-2026 | 2026-2027 | 2027-2028
ML ELA
Academic 107.5 Pending 117.5 122.5 127.5 132.5 137.5
Progress!
ML Math
Academic 106.6 Pending 116.6 121.6 126.6 131.6 136.6
Progress?

1 ELA and Math academic progress represent the comparison of individual student performance from one year to the next, for students
in grades 3-8, for each individual student group, such as MLs, as reported by the Maine DOE. See Accountability Indicators for more
details about this calculation.
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Indicators

2021-22 2022-23 2023-24 | 2024-2025 | 2025-2026 | 2026-2027 | 2027-2028

English
Language 20.5% Pending 40% 45% 50% 55% 60%
Proficiency

Growth?

In addition, SPSD will regularly review district measures and qualitative data to evaluate MLs’ academic
progress and English language proficiency growth to inform instruction and professional learning.

GOAL 2: To ensure a safe and supportive environment for all MLs at all levels of English proficiency in
alignment with the DEIB Action Plan.

Indicators
2021-22 2022-23 2023-24 | 2024-2025 | 2025-2026 | 2026-2027 | 2027-2028
Special
Education? -8% -14% -9% 7% -5% -3% 1%
ML Chronic
Absenteeism 25.3% 29.8% 27.8% 25.8% 23.8% 21.8% 19.8%
4-year ML 56.4% 82.9% 85% 87% 89Y% 91% 93%
Graduation Rate Al 970 0 0 0 0 0
5- and 6-year ML . . . . . . .
Graduation Rate 88% 80% 82% 84% 86% 88% 90%
ML Post-
Secondary 42 1% 51.4% 53.4% 55.4% 57.4% 59.4% 61.4%
Enrollment

In addition, other data sources, including qualitative data from ML Advisory Groups, will be reviewed regularly
to evaluate MLs perceptions of their education and their feelings of belonging in SPSD to inform school and
district policies and procedures.

2 English language proficiency growth represents the percent of MLs meeting their growth target as reported by the Maine DOE.
3 This number represents the difference of special education identification rates of MLs as compared to non-MLs.
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GOAL 3: To ensure meaningful, two-way engagement of ML families, including newly arrived
immigrants and refugees, in their children’s education, such as participating in advisories, events, and
conferences.

Indicators
2021-22 2022-23 2023-24 | 2024-2025 | 2025-2026 | 2026-2027 | 2027-2028

gopnl\;lesreiillz 46% 48% 50% 52% 54%
Attendance
ReachMyTeach

Mggmﬂ%‘fl 38% 57% 62% 67% 72% 77% 82%

Sending

Messages

In addition, other data sources, including qualitative data from the ML Family Advisory Council, will be
reviewed regularly to evaluate ML families' perceptions of their children’s education, their feelings of belonging,
and their adult education needs to inform school and district policies and procedures.

Closing Statement

The Multilingual Learner Action Plan is the roadmap that outlines what SPSD must do to reach the vision
delineated for multilingual learners. The phases of implementation of the ML Master Plan have begun and will
continue over the next five years. Implementation of the plan will require close collaboration among SPSD staff
and other stakeholders, including parents, students, and community partners. The next steps include
developing an annual implementation plan that outlines the specific actions of each responsible stakeholder
group and how these actions will lead to the achievement of the goals outlined in the ML Master Plan for each
of the next five years.

The ML Master Plan can only be successful with the commitment, dedication, and collaboration of all SPSD
stakeholders working together to support our students in achieving the plan’s goals. SPSD’s vision for
diversity, equity, inclusion, and belonging is that:

In South Portland Schools, we seek to transform our practices to represent, welcome, and value all
voices. We take action to identify, understand, and eliminate barriers that interrupt educational justice in
our systems in order to meet the diverse needs and goals of our community.

This is the future that we envision for our multilingual learners. This is a call to action to work together tirelessly
toward the common goal of our students’ success — every child’s future lies in our hands, and each student
deserves the very best system-wide support we can provide to accelerate positive academic outcomes and
preparedness for college and career. Working together, we can support and empower our students to enable
them to fulfill the vision for their future.
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Appendix A: Glossary of Terms
The following terms have been defined and used throughout the ML Master Plan.
Term Definition
ELD English language development
ELO Extended learning opportunities
ESOL English for speakers of other languages
DEI Diversity, equity, and inclusion
DEIB Diversity, equity, inclusion, and belonging
ILAP Individual language acquisition plan
IMG Jobs for Maine graduates
Maine DOE Maine Department of Education
ML Multilingual learner
MTSS Multi-tiered system of supports
PATHS Portland Arts and Technology High School
PEPG Performance evaluation and professional growth
SPSD South Portland School Department
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Appendix B: Stakeholder Interview Questions

1.

In your current position, is one of your responsibilities to support the success of multilingual learners
(MLs) in South Portland School Department? If so, in what ways?

What do you see as South Portland School Department MLs’ strengths or assets?

What are the major South Portland School Department policies, frameworks, and documents with
which you think the South Portland School Department ML Master Plan should be aligned?

Which South Portland School Department internal and external stakeholders do you think should be
included in the development of the ML Master Plan? Internal stakeholders are South Portland
School Department staff members, and external stakeholders are non-staff members, which can
include parents, community organizations, etc.

What type of format do you think the final South Portland School Department ML Master Plan
should have? Should it be organized by goals and outcomes or by topic chapters?

What type of professional learning do you think will be needed to implement actions to meet the
goals of the future ML Master Plan?

Other comments/questions:
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Appendix C: SupportEd Instructional Walkthrough Tool

Teacher:

Date:

Notes on MLs in Class:

Class:

Lesson:

ML Strategy

What You Might See

Yes

Missed Not
Opportunity | Observed

Notes

Academic Language

Teacher has selected
asmall number (5-
10) of academic
vocabulary for
intense focus.

Pre-teaching of select vocabulary
Visual support is for selected words
Student-friendly definitions

Additional vocabulary might be taught in
context

MLs have an
opportunity to practice
new vocabulary using
multiple modalities.

Students practice words by:

Listening (e.g., listen for words in a text read
aloud, listen for words in a video, active
listening during
conversation/discussion/paired activities)
Speaking (e.g., pronounce words, create
their own definitions, share personal
connections to words, use words in
academic conversations)

Reading (e.g., read target words in text,
word/concept sorts)

Writing (e.g., cloze activities, responding to
text dependent questions, student created
glossaries, using academic language in
writing)

Playing vocabulary-based games
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. Missed Not
ML Strate What You Might See Yes . Notes
gy 9 Opportunity | Observed
Academic Language
Teacher provides instruction and support in applying
MLs practice word word learning strategies such as:
learning strategies. e using cognates
e learning word parts
e recognizing words with multiple meanings
e making use of context clues
Teachers provide direct instruction on challenging
) sentence-level structures or grammar found in the
MLs are provided ]
" text, such as:
opportunities to focus
on aSpeCtS of ° Comparisons
language at the e relative clauses
sentence level that e conditional phrases
may be challenging for ¢ pronounuse
them in the lesson or * passivevoice
text Teachers may use strategies such as
e juicy sentence protocol
e mentor sentences
e grammar mini lessons
Teachers may provide direct instruction on:
MLs are provided _ )
opportunities to focus e text structure, including purpose of th_e
. structure and language markers within the
on academic language text
atthe discourse e use of sequence markers in text
level.
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. Missed Not
ML Strategy What You Might See Yes Opportunity Observed Notes
Oral Language
Activities to support MLs’ e Students work in pairs or small groups N
oral language ° ilet.ar.tst.ructurde/(laxdpectanons for the activity
development are included ¢ ctivity Is modele
. e Engaging prompt
in the lesson. . . .
e Periods of sustained and reciprocal talk
Teachers may work one-on-one or with small groups
of students to model and support skills needed for
o oral language activities:
Oral language activities
are appropriately e Developing background knowledge
scaffolded for MLs so e Appropriate body language
that they can e Taking turns
successfully take part in . Making connec_:tions during discussion
Possible scaffolds available to students:
them.
e Word banks
e Sentence starters/frames
e Targeted home language use
e Glossaries
e Peer support
e Prompt or goal of the oral language activity
Oral language supports content goals.
tiviti dt e Students may engage in an oral language
activities are usedto activity to activate or build background
SUppOI"[ written knowledge
language and content o See, Think, Wonder
learning. o Four Corners
o Gallery walks
o Value line
e Students discuss a topic or prompt before
writing with a peer, small group, or teacher
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. Missed Not
ML Strategy What You Might See Yes Opportunity Observed Notes
Scaffolding
Lessons and activities . Differentiated materials that match
are appropriately student need and level of language
scaffolded to meet proficiency ) )
tudents’ . J MLs engaged with lesson materials
st .e.n S varying . MLs speaking with each other and
proficiency levels (as asking questions
needed in the class).
. Teacher models exactly what students
) are expected to do, using think alouds
Teacher provides and/or explicit language
instructional . Repetition of language
scaffolds. o Clear directions provided in more than
one domain (e.g., oral and written)
_ . Visuals
Teacher provides . Graphic organizers
materials that are . Glossaries and/or dictionaries
scaffolded for MLs. . Sentence stems/frames
. Word banks/word walls
. Reading materials in multiple languages
Students are . Pair work
intentionally grouped . Small groups frpm same home language
hei J Small groups with mixed levels of
to support t ef" English proficiency
engagement in . Small groups with similar levels of
activities. English proficiency (but not necessarily
same home language)
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| notice ...

| wonder ...
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